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Abstract
Preschool teacher who is the main character who comes into contact with the child after the family, is an important source of 
support for the child and certainly for the parents, especially in Bedouin society.
This is a “case study” that examines the influence of the college studies in empowering Bedouin female preschool students and 
changing their attitudes regarding preschool teacher’s role as an agent of change. Several research tools (open and close question’ 
questionnaires, collective and private interviews, etc...) were used to achieve this purpose. 
Findings show a remarkable change in the participants’ attitude and their capabilities to change.
© 2015 The Authors. Published by Elsevier Ltd.
Peer-review under responsibility of the Scientific Committee of ERD 2015.
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1. Introduction
According to the “Postmodern approach” (see: Giddens, 1994), social and educational change can be achieved 
and promoted by local people who have deep understanding of the local dialect and culture codes besides 
internalizing the modern approach of leading a change. Bedouin female preschool and kindergarten teacher can lead 
a change in her community, relaying on her connection and understanding of the community’s customs and its 
traditions to entrench the new changes. Moghadam (1993) gives a special weight to the Middle East middleclass 
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women in making a change in the community. Therefore, the Bedouin female Preschool teacher can carry out double 
complicated duties: one inside kindergarten walls, the other outside it.
Nomenclature
PsT Preschool teacher
1.1. Arab Bedouins
Arab Bedouins in Israel are a minority within the Arab minority, part of the population of original Palestinian 
Arabs who remained in Israel after 1948 war (Abu-Saad, 2001). Bedouins are defined as: “ …nomadic Arabs who 
live by rearing sheep and camels in deserts of the Middle East…”(Kay. 1978, p.7). 
The Bedouin community is a very conservative and cohesive community where the male has exclusive control 
over many things and women usually take care inside the private sphere, house and children education; while the big 
family can decide in many things including children education and future. Bedouins form one third of the whole 
community in the Negev and certainly is the weakest and poorest sector due to their way of life. According to 
survey of the Galilee Society's social for Israeli Arab poverty incidence (2004): big families: more than 7 persons a 
family, low education, the highest percentage of drop-out, 30%, and low participating rates in the work market: 
about: only 55.4% men and 9% women participate in the work market, which for woman is the lowest rate of 
workers employed in Israel also compared to Arab women from the North of Israel (Abu Bader and Gottlieb, 2009).
1.2. Traditions and customs in the Bedouin society in Israel
The Bedouin people are usually an oral culture and their history is kept in stories and poems. They have their 
own authentic and distinct culture, rich oral poetic tradition and a code of laws. The ancient traditions define and 
determine the social behaviour, which still lies in the detached way of life in the family clan. All stages of transition 
from childhood to youth and marriage, obedience and subordination to male authority are absolut (Cwikel, J. and 
Barak, N. 2001). The Bedouin community is traditional and conservative, with a well-defined value system (honor 
codes) that directs and monitors behaviour and interpersonal relations: “Ird”, the Bedouin honor code for women; 
and the “Sharaf” involves protection of the women’s ird of the family, protection of property, maintenance of the 
honor of the tribe and protection of the village (if the tribe has settled). One custom related to this code is “Diyafa“ 
(hospitality), an automatic protection of guests, guaranteed hospitality to those who ask and acts of secret charity 
known only to the giver (Patai, 2007).
Bedouins have a Tribal life which is exemplified by groups traditionally formed around a patriarch figure. 
Family members, brothers and cousins, tighten the relations in the whole big family, the whole tribe, by marriage 
which has four problematic traditional types that are still strong in the Bedouin society: the Relative Marriage 
(Bittles H, 2001), the Exchange marriage, changing brides between two families, the gift marriage or “El-Attia”
Marriage; guardian of the daughter promise her to a man until she is ready to get married and the Polygamy, 
marriage with several women (Al-Krenawi, A. 2010).
1.3. Bedouin woman, social status and role
Due to the modern reality around, women and men in the Bedouin community experience the change dilemma 
differently. The Bedouin man goes out the tribe, with its values, facing and experience new values of power relation 
and new organization structures of the new world side by side with his word and tries to make a bridge between 
them. Bedouin woman, however, who are associated with home and family, is influenced by the male mediation to 
the new outside world. Woman’s level change is dependent on her father’s or husband’s attitude to the new reality. 
According to Mernissi, (1987. 2014), the Bedouin society is a gender-segregated society where separation between 
men and women is characterized by a separation in their cultural and social knowledge. In other words, access for 
women to attain knowledge by higher education can play an important role in moving towards the public sphere; 
thus seems to have an immediate, great impact on women’s perception of themselves, their reproductive and sexual 
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roles, and their social mobility expectations (Espaneole, H., Mansour, ‘A, Hawari, ‘A., and Usamah, 2003). 
Therefore, women, who mix between the spheres, can act as agents, who make their explanation to the rules and the 
new norms and affect their society structures’ rules from, beside the expert knowledge which design their 
professional identity and their role in the society (Kassem, 2002).
1.4. Preschool teacher’s role 
Lately, most of the young Bedouin children attend preschool classes which is a very important period in the child 
life in which he leaves the house, parents, siblings and sometimes grandparents to an unaccustomed environment 
based on new educational concepts. Family and society, who are not always willing to move on, must support this 
transition. Preschool Teacher, as the main character comes into contact with the child after the family, is an 
important source of support for the child and certainly for the parents (Lind G. et al. 1985). Besides her duties in the 
kindergarten, PsT has to deal with the community as an influential part of the pupil environment and responsible for 
varied factors in his behaviour change and growth. PsT can constitute modelling and a source of knowledge 
concerning the relationship with the child. They can give the parents new perspectives in dealing with the child's 
needs. Many PsTs choose to be very involved with the community, contact the parents, giving and showing them the 
new educational approaches. Kindergarten staff can work as an agent of change either directly in contact with the 
parents or indirectly by supporting the child. The case is stronger when talking about the Bedouin sector. Educated 
Bedouin females constitute a very important educational source for parents, since most mothers are illiterate or have 
had only low levels of education (Abu-Rabia, S. 2000). By representing the new educational approach on one hand 
and being fed by traditional social perception, which sometimes collide with concepts of the new educational 
concepts on the other hand, the PsT finds herself in a particular dilemma: to preserve the status quo or to lead 
change according to the new perceptions that are important to the development and progress of the child (Abu 
Asbash,H., Karakra, A. & Arar, H. (2007).
2. Research background and objectives 
This research is based on “Ethnographic qualitative Case Study” research of Bedouin female students who 
studied in the Bedouin preschool program in an academic college of education- in Be’erSheba. The heart of college 
activities according to its vision is“...to develop social agents and leaderships”. This study explores the changes and 
processes that they pass during college and how these changes design their professional identity and their attitude 
regarding their professional and social role from their point of view (Abu-Saad, I. 2001).
2.1 Hypothesis, Research Questions (objectives), Methodology, Participants
The research group is an integrated group of the college that is part of the Bedouin community in the Negev. 
Using the “Ethnographic Case Study” can be useful in depicting a holistic portrayal and organizing a wide range of 
information for a focused group, which can be analyzed in order to seek patterns and themes and continue through 
further analysis and cross comparison with other cases to get assumption or theory (Gubrium, J.F.; Holstein, J. A., 
2003). The main hypothesis: Bedouin female kindergarten students, through the college curricula, supposed to be 
agents of change, to be involved and make a change by being a model and to have new perspectives in dealing with 
children.
The study was developed alongside three phases: an exploratory phase, the defining the intervention phase and the 
collecting and analyzing phase. The main question is:
Does the curriculum and educational programs, given today for Bedouin female students at the College of 
Education in the early childhood section, empower them and prepare them to be agents of change in their 
community?
The study is based on an intra-group comparison of Bedouin female students in the early childhood department in 
the college as follows:
x Participants Group AI- 14 students in the beginning of the 1st year:  (1st year in college).
x Participants Group AII: group AI after they finished their 1st year: (2nd year in college).
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x Participants Group B: 12 students in the 3rd year in college.
Tools that served the study used: 
x A collective open interview for Group A and Group B! These interviews lightened some factors which were 
investigated and focused by questioners (Zikmund, W. 2000). 
x Semi-structured Questionairre, part I which was built specially for this study in which the researcher get 
answers about: Personal information of the participants (summarized in Tables 1).
9 Information about their attitude about their role as an agent of change (summarized in Tables 2, 3).
x Semi-structured Questionnairre, Part II: Group A after they finished the 1st year. The goal of this this 
questionnaire is to get:
9 Deeper information about their attitudes regarding the PsT role. 
9 The change in their attitudes lengthwise of the studies, regarding their role as change agents in their 
community.
3. Findings
3.1 Attitude regarding Goals from studying in College
Choosing to study in college that prepares future educators and teachers’, means: choosing a profession.
     Getz (2005), suggested an initial screening of five types of motives:
x Intrinsic Motivation (IntM): to broaden knowledge, self-realization and challenge
x Extrinsic Motivation (ExtM): Instrumental motives – to get a profession, degree and diploma, improve social 
status’ , expressive social motives - to enjoy social contact, find future partner, respond to accepted norms, 
family pressure and social motives - to help the community and to affect the environment.
Students pointed the motives which bring them to study in college. The most common motives of coming to 
study in are college summarized and arranged as follows in Table 1:
Table 1: Participants’ attitude regarding College (their point of view
Participants attitude regarding College as a Answers type GroupA I GroupB
a- Place of Being empowered and have stronger personality
Yes, very much 64% 92%
Yes, but a little 29% 8%
I don't know 6% 0%
b- Place to get certificate, further studies, and profession. 
Yes, very much 93% 67%
Yes, but a little 7% 33%
I don't know 0 0
c-Window that awakens new cultures and meeting new people
Yes, very much 72% 66%
Yes, but a little 28% 34%
I don't know 0 0
3.1a College as a place of being empowered and build stronger personality (IntM)
About 64% of Group A, thinks that college is a place of being empowered and building a stronger personality, 
while 92% of Group B who already spend two more years in college think that college is a place to be empowered 
and to build a stronger personality (IntM). “…I want to be able to think independently, get educated so I can help 
my community” (IntM).
Most participants speak about the change they are passing through by studying in the college! “It’s not only 
learning in college! It’s a change in personality and character”. Part of them were even surprised to see that change
occurred in their ideas, behaviors, beliefs and attitudes (Sada-Gerges, W. 2013). Group B are more aware of the 
effect of meeting new cultures and the change which occurs in their characters (impact of time):
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“…  I knew that college will change me …”, “I thought that college will only change my academic level, but I 
also discovered that my personality and behavior has changed. Also my way in thinking has changed.”
3.1b- College as a place to get certificate, further studies, and job (developing career- ExtA motives).
Getting a certificate which promotes future career is one of the extrinsic motives for going to higher education. 
Choosing a job wasn’t the main idea in participants’ answers.  Most of 1st year students (GroupAI) (93%) spoke 
about getting certificate as an important goal for attending college which can be a springboard to a job and social 
position (Table 1.  For Group B, after they knew the other advantages of being in college, only 67% of them agreed 
that college is only a place to get certificate. 
GroupAI: “To get a certificate is my first goal in college. Certificate gives me the opportunity to have a good and 
secure job. This is my parents’ dream. I will not let them down!” “Certificate can ensure a comfortable and stable 
job especially” …“Good job needs good certificate”
Group B: “Little by little they will understand that the woman has another role in the society besides her role as 
a wife and a mother”.
3.1.c College as a window for a new culture and meeting new people
One of the Extrinsic motives from high education for the Bedouin female students (72% of Group A, 66% of 
Group B) is to get a window that awakens new cultures (ExtM). (Aburabia-Queder, S. 2011). 
3.2 College, Time Impact and Change in Attitudes
Students were asked about their attitudes regarding their choice and field of study, PsT’s role and how it comes
to implementation. Moving from the answers of Group AI to Group AII  to Group B, show changes in their attitudes 
as comes in Table 2.
3.2 a Choosing the subject and: Transition from shame to pride
After one year studying in college and meeting the subject materials, more students of Group A were satisfied in 
choosing this subject. They spoke about the importance of this profession (Table 2). 
“...I never thought to be a PsT, but now I am convinced in this “obligatory” choice. I will take mathematics as a 
sub-major”. So with Group B, who spent more than two years in this field, all the Bedouin female students think 
that being a PsT is the right choice for them. “I didn’t choose this subject. It was an obligatory choice! I was 
ashamed and dishonored to tell people that I study this subject.  Now I am convinced that’s the right thing I ever 
did!”
3.2.b Attitudes towards PsT role as a change agent
Most of Group AI gave a minimal role or even didn’t believe (86%) in the kindergarten teacher role in changing 
the child or the society principals, while only 57% of Group AII students believe in that role. Group B, who know 
more the PsT’s duties and who experienced them in the field more than one year can be sure (92% of them) the role 
that she has in her society and believe in her role as a change agent
Group A: “I don’t think that the kindergarten teacher can make a change in the society. She only teaches small 
helpless children who come to play in the kindergarten. They can’t make an effect upon the society”.
Group B: “Kindergarten is not only for fun as most of the people think. It’s an important place to create good 
citizens for the future: to prepare the child for the life, to improve his skills, especially his way of thinking.”
3.2.c Attitudes about the present PsTs in the field as change agents
Group A students who didn’t have the chance to see nor meet kg teachers very often during the first year, don’t 
know the field PsTs and their capabilities to make a change. They have their old ideas about PsTs. Table 2 shows
the change in their opinions about the field PsT’s role.. 
Group A: “I do not see most of them efficient for this trust. They don’t work honestly to improve their 
community…”
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Group B:“..the KG teachers in the field now are able to change and play an essential role..”,” Part of 
the kindergarten teachers try and work hard to achieve this goal, while the others still work in the ancient 
way..” “..Being a model to the child and his family”.
(Table 2: Participants opinion regarding subject and role
Participants opinion regarding 
subject and role:
Answers type
Group
AI
Group
AII
Group
B
a- Choosing studies patterns of 
choice
I have no choice (to change) 79% 0 0
I love the subject 14% 58% 25%
It suits me as a woman and mother 7% 42% 75%
b- PsT role as an agent of change 
in general
Agree very much 7% 57% 92%
Agree, but a little 7% 43% 8%
I don’t know 86% 0 0
c- The Field Kg teachers (know 
and met) and their capability to 
make a change.
Yes part of them 0 7% 75%
Yes, all of them, 7% 7% 25%
I didn’t meet good kg teachers 93% 86% 0%
d- Willingness to be an agent of 
change and make a change in 
the future
Agree very much 0 57% 58%
Agree but a little 36% 29% 42%
I don’t know 64% 14% 0
e- Fields that can be changed by 
PsT
1. Educational fields 35% 49% 93%
2. Social fields 7% 49% 87%
3. Health, environment 35% 35% 93%
4. Political  fields 7% 5% 56%
f- Capabilities to make a change
1. Educational fields 35% 35% 48%
2. Social fields 7% 14% 25%
3. Health  fields 35% 35% 48%
4. Political  fields 7% 7% 24%
3.2.d  Willingness to be an agent of change and make a change in the future
Group AI didn’t express willingness to be agent of change/ later after one year part gave a little agreement; 
while 64% do not know yet. In the second year after they studied topics that PsT deal with, they (57%) show a
change (Group AII).  Same result gave Group B (57.
3.2.e  Topics that PsT can change 
Most of the students in Group B think that Pst can make a change in educational and health fields (87%, 93%);
while in political fields only 56% think that they can make a change.
Opposing, in the beginning of their studies, only one-third of group A students thought that the PsT will make an 
educational change or health change. With time, however, after studying the educational theories in college, more 
students (49%) started thinking that kg teachers can make a change in educational and social fields. Thus, about 
51% don’t think that kg teacher can make a change:
Group B: “..I think and believe that the PsT can change in all areas...”.  
Group A: “I don’t think that the kindergarten teacher can make a change in the society. She only teaches small,
helpless children who come to play in the kindergarten. They can’t make an effect upon the society..”
3.2.f  Capabilities to make a change
Group A students still do not know their capabilities or did not earn skills to deal with the educational process in 
kindergarten and after it.  Only one-third of them thinks that they can make a change in educational and health 
fields, but a small percent (7% in the beginning and 14% after one year) of them think that they could while, 49% of 
Group B think that they are capable to make a change in educational and health fields, but only 25% and 24% of 
them think they are capable to make a change in social and political fields (Table 2).
Group A: “To be a change agent is a big word to me! I am afraid to think about big changes. But I think that going 
out of my home and village, by itself, is a start of change.”…“I know that I want to make a change, yet I don’t know 
what kind of change and how!”
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Group B: “…. wants to change a common idea that “kindergarten is only for fun and playing “..I think that through 
an educational change for the small child, PsT can change the whole community, in all the areas”.“ PsT can make 
a change in many fields of the child’s life: ……but she can’t affect the attributes and traditional social customs”.
4. Discussion and conclusion
Although, students had two years of training and exposure to the teacher effort, but there are always 
questions about the college enrolment program in achieving the college vision through curricula and whether it 
contains all the elements that bring the Bedouin female students to achieve enough empowerment and development 
to be agents of change in their community which is very conservative and closed. According to the findings, changes 
which the students passed through their college can be summarized in two main lines:
One, the student get empowered and make a change in attitudes regarding her goals’, dreams, social and personal 
skills acquisition by knowledge enlargement, opening to other cultures, professional studies…
Second, the students make a change in her attitudes towards her future role: interning the importance of the job, 
realizing the needs in the field, adopting the role, being empowered to do and fulfil this role…
Bedouin female’s students change their attitudes regarding their goals from college studies: from being strict to get a 
certificate in the first year (Table 1) to seek knowledge enlargement, know more cultures, gain social and life skills, 
become empowered and learn about career leadership. Students’ answers also showed a change through the years 
regarding their choice to study (Table 2). Starting as an obligatory choice (not filing requirements or no available 
place in the desirable field) in the beginning of the first year for most of them (79%) and feeling ashamed; however,
with time they started to love it (42%) and their attitudes changed where they became convinced that this field is the 
most appropriate job for the mothers (58%). Thus more of them are starting to become convinced and proud of 
taking this field. From the other side, a change occurred in their attitudes regarding PsT status, role and their 
capabilities to be an agent of change. Yet, only half of the experienced students(Group B) think they have the 
capabilities to make a change which leave questions about the college curricula and if its enough to achieve the 
desired empowerment to be agent  of change.
5. Conclusion
- College studies bring the Bedouin female students into a change in their personalities: Enlarging their 
educational and professional knowledge which they need for understanding and implementing their job, 
Awakening them to other cultures which affect their social and educational perspectives, Changing their goals 
from “getting a certificate” as the first matter for them in college to get more qualifications in professional, social 
and life skills. 
- During their studies, Bedouin female preschool students change their image about the job to accept it as an 
essential job. This change of believing in their job and adopting and internalizing its values is supposed to bring 
success in implementing it in the field.
- College curricula are directed to provide adequate and sufficient educational and professional tools to the 
Bedouin female students which are needed for dealing with the small children in implementing their job as 
kindergarten and preschool teachers; but these curricula are not enough directed or focussed to provide enough 
personal and social tools which are needed to promote any change they want to initiate in their community and to 
stand in front of halts which may impede or stop them: other colleagues, trampling statements, not supportive 
parents or community, personal inhibitors..etc.
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6. Importance of the Study
  The preschool teacher can open close relations with the parents and bring them to be involved with the
kindergarten activities, which obtains a special influence not only on the children but also on their parents and their 
community. Therefore, the preschool teacher can be a good agent of change only if she is well prepared and 
empowered to take this role. This emphasizes on the importance to call for an educational policy in the college to
stress more for the social psychology courses which provides them with new views and enough tools to cope the 
social halts which sometimes stop them or decrease their influence on the society. She has to be strong enough 
professionally to yield a good image of the preschool teachers’ role which is a crucial task in educating children and 
ultimately in helping the parents to move forward in many fields of life. 
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